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Introduction

This report has been written using input from a wide range of examiners and senior examiners

who worked on this paper, and will help to inform candidates and centres in preparing for future

exams.

Candidates and centres deserve praise for how they have prepared for this paper, and in

particular, how they have continued to develop their A Level source analysis and essay writing

skills, and used contemporary knowledge to provide up-to-date discussions of political debates.

Question (Q) 2a in particular, showed how well many candidates have kept up with contemporary

evolutions in party policies and divisions, and many responses referred to developments from

only a few days before the examination.

The appreciation of how to handle the three different assessment objectives continues to

progress, and it is now rarer for candidates who have shown strong Assessment Objective (AO) 1

knowledge then to show weak AO2 analysis and AO3 evaluation.

Candidates did continue to find the political ideas section to be the most challenging, and that

section of this report will offer further advice on approaching these questions.
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Question 1(a)

Using the source, evaluate the view that rights in the UK are poorly protected.

Overview

This was the more popular of the two source questions. In general, it was answered well, with the

vast majority of the candidates drawing relevant points effectively from the source, and

supplementing them with their own knowledge and examples to address the question. As is often

the case, the main discriminating factors between responses were the depth and rigour of

analysis. This was aided particularly by the effective pairing of points, and the quality of sustained

evaluation, showing a consistent line of argument from the start of the response to the end.

Frequent issues

Candidates generally understood the core demands of the question, and selected appropriate

arguments from the source. In most cases, they were also able to develop, and critically test,

these points, using their own knowledge. In doing so, they tended to show a good understanding

of the key legislation outlined in the specification. Only the weakest responses simply

regurgitated the source material. A few others drifted away from the question’s focus on rights to

a broader discussion of the benefits of an uncodified constitution; this could be linked back to the

question, but was not always done.

The pairing of different source points was a notable discriminating factor between middling and

strong analysis, with the best responses recognising that there were often fiery debates around

common issues – such as the efficacy of the Human Rights Act (HRA), and the role of judges.

Whilst the point around social and economic rights was paired less consistently, and probably the

point least effectively supplemented with own knowledge, many candidates did manage to

consider it effectively alongside the role of pressure groups in protecting rights. This was a

sensible approach given how many such groups focus on social and economic issues. It was

noted that candidates who wrote a plan, even quite a brief one, often faired more effectively.

The quality of examples was another strong discriminating factor, and specific cases were often

used effectively. This gained the highest rewards where the cases tied closely to the points made

and were contemporary – the Begum case, for example, could be used very effectively (although

a few candidates misunderstood the details of the case), or the 'Rwanda plan' case. Even more

contemporaneously the recent Supreme Court ruling on the meaning of ‘sex’ under the Equality

Act, and its implications for human rights, was used to good effect by some candidates.

The use of cases with only a weak link to rights, such as the Miller cases around Brexit, was less

effective. Now older cases such as the Belmarsh Case, whilst still of some relevance, are perhaps

used more excessively than warranted in comparison with more recent examples.

It was very pleasing to see only a very small number of candidates now confusing the European

Convention on Human Rights (ECHR) with European Union (EU) and by contrast the large number

who associated the EU correctly with the Charter of Fundamental Rights (CFR). Whilst the source

clearly supported with this, it is a pleasing step forward on a point that often causes significant

confusion.
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In terms of structure, most candidates now embrace the value of paired points from the two

sides of the debate followed by a mini-evaluation, or alternatively with evaluation woven into the

counter point. Because of this, most candidates sustained a consistent line of argument

throughout their response. The quality of analysis and evaluation within these sections were then

key discriminating factors. It was relatively rare to see candidates attempt the whole of one side

of the debate followed by the other, and those few that did make such a choice did not generally

benefit from it.

Recommendations for improvement

1. Use and expand on the source: without being over-reliant on it, take your points from the

material provided and use your own knowledge to develop, analyse and evaluate them.

2. Focus on the question: in this case, ensuring that the points and supporting examples tie in

specifically to human rights.

3. Use recent examples where available, ensuring that they relate to the points raised by the

question.

4. Plan your response, particularly to ensure the most effective pairing of points to support AO2

analysis.

5. Give equal weight to AO3 evaluation through sustained and evidenced judgements

throughout the essay.
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This is a solid Level 3 response. The line of argument is clear and sustained, albeit without

the additional substantiation needed for higher levels. The candidate’s own knowledge

makes some helpful additions to the source material, and the structure supports some solid

analysis. A wider range of points, and more substantiated analysis, would take this response

into higher levels.

Whilst two solid sections can achieve a reasonable mark, it can be challenging to show

sufficient range for the highest marks without developing a third section.

Whilst all AOs are equally important, AO3 is often less convincing than the others. Therefore,

incorporating strong, sustained and substantiated AO3 evaluation throughout your essay will give

you a great chance of success.
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This is a Level 5 response, which makes effective use of both the source and the candidate’s

knowledge throughout. There are three strong and balanced sections, and evaluation is

woven throughout these sections, effectively to compare the relative strengths of the

different arguments. It should be noted that is not necessary to use all of the available

answer space to achieve a high mark – the quality of material is more important that the

length, provided there is sufficient depth and breadth.

AO3 is as important as AO1 and AO2.

14 GCE Politics 9PL0 01



Question 1(b)

Using the source, evaluate the view that the most important factor in deciding the influence of

pressure groups is the methods they use.

Overview

This was the slightly less popular of the two source questions. In general, it was answered well,

although a few more candidates than on Question (Q) 1a did not effectively establish the two

‘sides’ of the debate. One view was offered in the question, and the other could be that methods

have little impact, that other factors have more impact, or, most profitably, a combination of the

two.

As is often the case on pressure group questions in particular, it was noteworthy that there was a

wide variation in the quality and contemporary relevance of examples. Aside from this, and as

with Q1a, the main discriminating factors between responses were the depth and rigour of

analysis. This was aided particularly by the effective pairing of points, and the quality of sustained

evaluation, showing a consistent line of argument from the start of the response to the end.

Frequent issues

Candidates were generally effective in selecting appropriate arguments from the source, and, in

most cases, were able to develop these using their own knowledge. As on Q1a, only the weakest

responses simply regurgitated the source material.

The quality of the pairing of different points from the source was a notable discriminating factor

between 'middling' and strong analysis, and this was generally the most effective on the points

around the benefits and limitations of direct action.

The quality of examples, and particularly how contemporary they were, was another strong

discriminating factor. It was perhaps surprising how many candidates continued to rely on

Fathers4Justice as an example of direct action, or less commonly, Ecclestone’s efforts to persuade

Labour to retain tobacco advertising for Formula 1 as an example of attempting to influence

government. Relying on these older examples is not to candidates' best advantage, especially

when there are not only better and more recent examples available but one of these, Just Stop

Oil, was offered by the source.

In terms of structure most candidates used sections effectively, with a linked point from each side

of the debate and mini-judgements, or alternatively with evaluation woven into the counter point.

The quality of analysis and evaluation within these sections were then the key discriminating

factors.

One area that some candidates found challenging was how to address the ‘opposite’ side of the

debate. Generally, the most effective approach was to recognise that the limitations of tactics and

the impact of other ‘success factors’ often goes hand-in-hand – for example, that the best tactics

can be ineffective if there is no government support; but equally that media support requires

good tactics.

Weaker responses either solely discussed tactics at the expense of other factors, or alternatively
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considered other factors but did not make effective, explicit links, back to the question.

It should be noted that the words 'most important' are a strong hint to compare with other

factors, since by definition if something is the most important then other factors are less

important, and the reverse is also true.

Recommendations for improvement

1. Use and develop the source: without being over-reliant on it, take your points from the

material and use your own knowledge to develop, analyse and evaluate them.

2. Use contemporary examples: particularly for a contemporary topic such as pressure groups,

centres and candidates should try to avoid examples from before candidates were born, such

as Fathers4Justice. This is particularly true when better, more recent, examples are available,

and even contained within the source.

3. Focus on the question: in this case considering the importance of methods, and returning to

the debate posed by the question throughout the essay.

4. Be clear on the counter-case; draw points from the source combined with own knowledge, to

ensure that when exploring the alternative to the view posited by the question, you have a

clear understanding of what this alternative view is, and that you are always linking it back to

the question asked.

5. Give equal weight to AO2 analysis, particularly through the effective pairing of arguments,

and AO3 evaluation through sustained and evidenced judgements throughout the essay.
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This is a Level 2 response. Some relevant material is drawn from the source, with the

addition of some relevant own knowledge; therefore AO1 is the candidate’s strongest area.

However, evaluation is not strong here. It is not clear throughout the essay for which view

the candidate is arguing, and the structure does not support strong analysis.

Make your 'line of argument' clear in the introduction. Evidence it throughout your essay.

Return to it in your conclusion.
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This is a Level 4 response. Whilst not quite showing the depth of sustained analysis and

evaluation needed for Level 5 throughout, this response:

• marshalls the arguments from the source

• supplements them with some helpful examples

• sustains a consistent line of argument

When planning your essay, identifying arguments from the two sources that contrast well

together ('pairing') is a very effective way to support strong analysis.
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Question 2(a)

Evaluate the view that the Labour Party is more internally divided than the Conservative Party.

Overview

This was the less popular of the two essay questions. Equally, it was the question on which the

most contemporary knowledge was displayed. It was impressive and pleasing to see how so

many candidates had kept up-to-date with very recent developments – such as Labour’s division

over welfare cuts – and used them to good effect. It was generally the case that candidates

focussed a little more on Labour than the Conservatives, and this may well be a reflection of the

increased attention given by the media to the governing party. As noted above on the sources,

the quality of the supporting AO2 analysis and AO3 evaluation to build on the candidate’s AO1

knowledge were key to success.

Frequent issues

As with all essay questions, candidates could argue for either side of the debate, provided that

they considered both sides and reached a substantiated conclusion. It was more usual for

candidates to argue that Labour was more divided, but the 'side' chosen did not affect their mark

either way, provided that they also gave due consideration to the other side. Where candidates

solely or predominantly focussed on one party, and especially where they focussed exclusively on

arguments that a particular party was the most divided and they did not consider counter-

arguments, their mark was limited.

It was good to see that candidates did focus on the parties named in the question, and where

other parties were considered it was almost always tied back to the two main parties and

therefore creditable: for example, a number of candidates effectively considered the challenges

that Reform UK present to Conservative Party unity.

The use of contemporary political developments was a hallmark of stronger responses, and

discussions of the welfare bill, winter fuel payments, Gaza, and immigration policy, including

some very up-to-date references to Starmer’s 'island of strangers' speech, were all used to good

effect.

Whilst there was a not a single way to structure this response, one structure that was used very

effectively by some candidates was to build the essay sections around broad policy themes –

often economic policy, social/welfare policy, and foreign policy – and to compare the two parties

directly within each themed section. This also supported the effective pairing of points, and

stronger analysis and evaluation. Considering one party in the first half of the essay and the other

in the second, was not generally effective, because it did not support strong analysis.

Some candidates showed a lack of policy detail on the Conservative Party in particular.

Sometimes they relied too much on describing the succession of different leaders, rather than

analysis of the splits on ideas and policy; or of the debates around whether leadership changes

were actually a reflection of personal and policy failures rather than divisions.

Another frequent challenge was that candidates became overly historical and focussed too much

on describing developments in the 1970s-1990s. This was absolutely relevant and creditable if it
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was used analytically and linked to internal party divisions today, but if taken in isolation did not

glean significant credit.

The best responses recognised the nuance and complexity of balancing different factions within

political parties, and understood that the current policies they will have studied often represent a

compromise between different traditions or wings of the parties.

Recommendations for improvement

1. Focus on the question: in particular, where the question asks about the current situation,

ensure that any historical content is related to the contemporary circumstances.

2. Answer all of the question: in this case, where two parties are mentioned try to give roughly

equal weight to them, and do not simply discuss two sides of the argument for a single party.

3. Use detailed contemporary examples: understand that specific targeted examples will always

gain more marks than older, generalised ones.

4. Give equal weight to AO2 analysis, particularly through the effective pairing of points, and

AO3 evaluation, through sustained and evidenced judgements throughout the essay.
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This is a 'middling' Level 3 response. There is good contemporary policy knowledge, and the

candidate does consider both Labour and the Conservatives, albeit with less content on the

latter.

Structuring by policy theme was a good approach; they would have benefitted from being

more balanced within each of these sections.

Where the question asks to compare two parties, institutions, factors etc, try to give roughly

equal weight to each.

GCE Politics 9PL0 01 31



32 GCE Politics 9PL0 01



GCE Politics 9PL0 01 33



34 GCE Politics 9PL0 01



GCE Politics 9PL0 01 35



36 GCE Politics 9PL0 01



GCE Politics 9PL0 01 37



This is a Level 5 response. The theming by policy area is strong, and there is good balance

within each theme, showing awareness of the divisions in both parties.

There is much contemporary material, and the analysis and evaluation is sustained

throughout.

Use the most up-to-date, relevant and focused examples that you can: these will help you to

achieve a higher mark.
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Question 2(b)

Evaluate the view, with reference to at least three general elections, that social class and region

have very little impact on voting behaviour.

Overview of responses

This was the more popular of the two essay questions.

In general, candidates were very effective in discussing the impact of class-based voting, and

relating this to general elections, and for the most part, effective at doing the same for region-

based voting. What varied more between candidates was their approach to other factors. Whilst

there was no single best way to approach this, it is certainly the case that some candidates

answered more effectively than others. As with the other UK politics questions, the quality of the

supporting AO2 analysis and AO3 evaluation to build on the AO1 knowledge were keys to success.

Frequent issues

Almost all candidates showed a strong understanding of debates around class-based voting, both

as it has declined over a number of decades and as it applies today, and often related this well to

different general elections. There was also often effective use of terminology around class

definitions and supporting statistics.

Region was also addressed well by many candidates, albeit to a less consistent extent. A small

number of candidates did misread 'region' as 'religion' which did not assist them in addressing

the question asked effectively.

Stronger candidates recognised that class and region are often intertwined. A pleasing number

brought in the relevance of national identities and nationalist parties within different parts of the

UK – for example the rise and fall of the SNP in Scotland. That said, some candidates made the

link between class and region a little too simplistically – asserting for example that the north is

working-class and the south middle-class.

General elections were used most effectively when they supported arguments with evidence,

rather than simply describing what happened. The 2019 ‘red wall’ election was unsurprisingly

well-used, particularly since it was a good opportunity to tie class and region together. Stronger

candidates often also understood the complexity of class in the 2024 election: as the red wall was

rebuilt, the blue wall crumbled, and many voters moved towards different minor parties.

Elections such as 1979 and 1997 were often also used to good effect, including to establish both

consistent and shifting patterns over time. Candidates were free to use any elections they wished,

although where candidates did not include at least one recent election this ran the risk of their

analysis not being up-to-date.

Some candidates attempted to structure the response by dedicating one section to each of the

three general elections they had studied. This was to some extent understandable, especially

where they were attempting to show trends over time, and there was no prohibition against

doing this. However, it was rarely done very effectively because it tended to lead to a narrative,

rather than an analytical, approach.
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Another strong dividing line between candidates was how they dealt with the alternatives to class

and region. The strongest candidates recognised that voting patterns and election results must

be caused by 'something' and therefore if it is not class or region it must be another factor. They

also recognised that class and region may be a ‘cover’ for other factors – such as the importance

of Brexit in the 2019 General Election. Similarly, some candidates showed a strong understanding

of the connections between region and race, and the tensions but also occasional coalescence

between age and class, as voting factors.

Some candidates ignored other factors entirely, which made it harder to present a full picture

although if done well, could still achieve a good mark. A weaker approach was to run through a

perhaps pre-prepared, ‘voting behaviour essay’ and to take a number of different factors in turn

without making any link back to class and region. Responses that barely considered class or

region at all, or did so very briefly, did not perform well.

Recommendations for improvement

1. Follow the question: in particular, where the question asks about the impact on a number of

general elections, ensure that you use the elections to address the question asked.

2. Answer all of the question: in this case, where two different factors are mentioned try to give

sufficient weight to both, and do not simply discuss two sides of the argument for a single

factor.

3. Be clear on the counter-case: ensure that when you are exploring the alternative to the view

posited by the question, you have a clear understanding of what this alternative view is, and

that you are always linking it back to the question asked.

4. Develop the depth of AO2 analysis, particularly through the effective pairing of themed

points, rather than a chronological narrative.

5. Give equal weight to AO3 evaluation through sustained and evidenced judgements

throughout the essay.
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This is a typical Level 3 respose, albeit towards the top end of the level. It considers a good

range of material and addresses the question throughout.

Whilst there is some effective AO2 analysis and AO3 evaluation, the chronological approach

taken does not support these to the extent where they match the AO1 knowledge. A

thematic approach probably would have enabled the mark to enter the higher levels.

Structuring your arguments by theme rather than chronologically is usually a more effective

approach. This supports higher level analysis and evaluation.
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This is a good Level 4 response. Whilst this candidate also appears initially to adopt a

chronological approach, they bring out the themes effectively from the various elections and

tie them back to the question asked. This supports stronger analysis, which addresses the

question, whilst acknowledging the other factors that are relevant to understanding the

impact of class and region.

Tie everything back to the question being asked – including both your examples and your

counter points.
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Question 3(a)

To what extent is socialism united in its view of human nature?

Overview of responses

This was the more popular question of the ideology questions. That said, there was a wide

variation in quality.

It was pleasing to see that almost all candidates now treat the requirement to refer to two of the

named five key thinkers as second nature, and understand the importance of relating the debate

to different strands of the ideology. It was also notable that more centres and candidates now

have a good understanding of the subtle but important difference between the demands of Q1

and Q2 to ‘pick a side’, and the demand of Q3 to decide ‘how much?’ – as signified by the question

stem ‘to what extent?’.

Where candidates performed less well it seemed either to be because they focussed too much on

describing the individual views of different strands in turn, rather than comparing and contrasting

them, or alternatively that they had hoped to be asked a different question on socialism and were

determined still to answer it.

Common issues

Most candidates were able to recognise that Socialists have a broadly positive view of human

nature, and that this tends to be more collectivist than individualist. Fewer candidates referred to

the rationality that is also common in Socialists' view of human nature.

Building on the above, a number of candidates also recognised that Third Way socialists in

particular take a less-avowedly collective approach; although relatively few explicitly identified

this approach as communitarian as contrasted with common humanity. It was common for

candidates to recognise that there is also a dividing line between earlier and later socialists

around the impact of capitalism on human nature. Different views of the malleability of human

nature were discussed well by some candidates.

That said, a significant number of candidates drew the divisions in too stark or unnuanced terms,

attempting to portray branches as having a wholly ‘positive’ or ‘negative’ view of human nature’,

or suggesting that Third Way socialism was entirely individualistic.

As is often the case on socialism questions, candidates who structured their discussion by

agreement and/or disagreement within themes – such as collectivism and capitalism – generally

achieved more marks than those that gave a description of the position of each branch in turn.

The latter approach, sometimes called a ‘chronological’ or ‘story-telling’ approach, tends to be

overly descriptive and does not lend itself to effective analysis, because the branches are not

weighed convincingly against each other.

There was generally effective use of key thinkers, although as ever this was more effective where

it was used to support strand divisions, rather than simply ‘some socialists such as Marx’ or ‘later

socialists such as Giddens’.
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AO3 evaluation was most effective when candidates recognised the nuance demanded by 'to

what extent?' It is not a case of deciding that socialists are either united or divided, but rather of

determining 'how much'?

Finally, some candidates, albeit not as many as on Q3b, did attempt to 'shoehorn' a general essay

on divisions within socialism – evolution vs revolution, managed capitalism vs full socialism, the

role of the state etc – into a question that was not about this, and these responses did not

perform well. It should also be noted that whilst evolution vs revolution is a valid division within

the ideology, referring to multiple strands as simply 'evolutionary socialists' in a question that is

about a different theme, will usually result in over-simplification and will not generally support

strong analysis.

1. Answer the question asked: if you hoped for a different question put that aside and ensure

that all of your response explicitly addresses what was requested.

2. Remember that the two sides of an ideologies question are ‘agreement' (unity) and

'disagreement' (division) and that you must therefore consider both in some detail.

3. Consider your essay structure: where possible group your sections by theme, and then by

agreement and disagreement within each theme, rather than by strand. Avoid a ‘storytelling’

approach, and especially a chronological description of the older strands of socialism through

to the newer.

4. Value timed practice: as the final question on the paper, and worth slightly fewer marks, this

is the section where candidates most often have less time. The more practice you have of

responding in exam conditions, the better you are likely to perform.
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This Level 3 response shows good knowledge of the approaches taken by the different

branches of socialism. It is quite chronological, and this does make analysis more

challenging.

However, because the candidate teases out some explicit links between the strands within

these paragraphs, it enters Level 3.

Try to structure ideology essays by themes, bringing out agreement and disagreement,

rather than taking each strand separately.
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This Level 5 response showcases several of the elements to success in ideology questions.

The judgement recognises that the question is 'to what extent?'

The exploration of issues is thematic rather than taking the strands separately.

The thinkers are used to support the analysis.

There is good consideration of both agreement and disagreement within socialism.

To show 'balance' in an ideology essay, consider both agreement and disagreement within

the ideology, and between its different strands, in detail.
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Question 3(b)

To what extent is liberalism united in its ideas about democracy?

Overview of responses

This was the less popular question of the ideology questions.

The same general points as made above on Q3a also apply here: that candidates now generally

have a good understanding of requirements around key thinkers and ideological strands, and

know that the judgement is ‘how much?’

That said, the comment about candidates hoping, and still attempting, to answer a different

question from the one asked, applied even more strongly on this question. It was clear that many

candidates wished to answer about the state, rather than democracy, and did not adapt to the

question asked. Centres and candidates are reminded that in addition to the themes of society,

the state, the economy and human nature, debates around the core ideas and beliefs, such as

‘liberal democracy’, also provide fertile ground for ideology questions.

Common issues

Candidates who recognised the inherent tensions within liberalism around democracy, and were

able to discuss the ways in which all liberals have concerns but find a different balance or role for

democracy, achieved well on this question.

Unfortunately, it was more common for candidates to over-generalise. They suggested, for

example, that classical liberals dislike democracy and modern liberals like it, or that classic liberals

favour representative democracy and moderns favour direct democracy. This was also

sometimes an issue on the question of the franchise. However, a number of candidates did well

to recognise the nuance and historical context here, in that classical liberals were often writing

before the extension of the franchise was a universally-accepted political reality and were often

more wary of mass democracy.

In terms of thinkers, JS Mill in particular, found himself being advanced as an example of both

sides of an often artificially stark debate. Locke, by contrast, was treated better because most

candidates recognised his important role in the debate around the social contract and limited

government. A number of candidates also creditably brought in the views of Wollstonecraft, for

example, around the importance of formal equality in democracy, and Rawls around the ‘scope’

of democracy. Friedan was the least-used thinker, perhaps understandably for this specific

question.

The biggest single issue for a number of candidates was that they attempted to answer a

different question, most commonly around the views of different strands of liberalism on the role

of the state. Clearly there are links that can be made from democracy to the state, particularly in

terms of the scope of democracy, how far different liberals would allow voters to choose a larger

state role, and how many guarantees would be sought for individual freedom under democracy.

However, these links were often not made, and too many candidates used a standard state essay,

simply adding the word’ democratic’ or ‘in a democracy’. This approach was not to their

advantage.
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To a lesser degree, some candidates did the same with the economy theme – although again, this

could be made relevant. A small number of candidates also made some questionable assertions

around tolerance, suggesting that it might be a division in liberalism relevant to the debate

around democracy.

That said, there were plenty of examples of stronger responses here, and the mark scheme as

well as the stronger example below should give centres and candidates a clearer idea of how

such questions can be approached effectively. The area of constitutionalism, and especially the

ways in which all liberals agree that constitutional safeguards can be applied to safeguard against

some of the dangers of democracy, was used very effectively by some candidates, although not

as widely as might be expected.

It was also generally true that most candidates attempted to consider both agreement and

disagreement; unusually being a little stronger overall on the former than the latter. A

‘storytelling’ approach was also much less-common on socialism, because the division between

the two strands of liberalism tends to support more direct analytical engagement.

AO3 evaluation was strongest where it was evidenced, rather than asserted, and sustained

throughout the essay.

Recommendations for improvement

1. Answer the question asked: if you hoped for a different question put that aside and ensure

that all of your response addresses what was requested. In particular, do not try to turn a

question that is not about one of the four themes into a response that is.

2. Remember that the two sides of an ideologies question are ‘agreement' (unity) and

'disagreement' (division) between the branches, and that you must therefore consider both in

some detail.

3. Use thinkers effectively, and in particular ensure that you are confident in the accuracy of

your understanding about their core ideas, as laid out in the specification.

4. Value timed practice: as the final question on the paper, and worth slightly fewer marks, this

is the section where candidates often have less time. The more practice you have of

responding in exam conditions the better you are likely to perform.
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This is a Level 1 response, due largely to a number of inaccuracies.

The direct/representative democracy distinction is not helpful in this debate, and in

particular trying to link classical liberals to direct democracy is not to the candidate’s

advantage.

Whilst thinkers are named, the links to Brexit are difficult to make.

Some credit is gained by the allusions to disagreements over the franchise, taking this

response higher within Level 1.

Showing accurate understanding of the different strands' beliefs, and applying them

appropriately to the question, is the key basis to a good ideologies response.
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This is a solid Level 4 response. The candidate engages well with 'democracy', and draws on

areas of both agreement and disagreement.

The references to the state are linked to the question in a relevant way, although the link

from the economy is not quite as strong.

There is helpful reference to a number of different key thinkers.

When discussing any of the four 'themes' within ideologies – human nature, society, the

economy, and the state – make sure that you tie them strongly into the specific question

asked.
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Paper Summary

Overall, the usual sound advice for all Politics exams remains true in this series.

Based on their performance in this examination, candidates should:

• produce balanced essays that consider both sides of the question

• use contemporary, accurate and relevant examples

• give due balance to all three assessment objectives – AO1 knowledge, AO2 analysis and AO3

evaluation

• divide their time proportionately between questions

• perhaps most of all, use the wording of the question, guidance, and source material to

answer the question, the whole question, and nothing but the question
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-

boundaries.html
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